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Supporting Students with 
Di biliti i G l Ed tiDisabilities in General Education 

Classrooms

Lessons Learned 
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Lessons Learned:  Teacher 
Planning

• Teachers willing to do 
things differently for 

• Teachers at the 
elementary level moreg y

students WHILE 
teaching, but cite many 
barriers to preplanning or 
modifying future 
instruction (post-planning) 
based on current 
performance of student

elementary level more 
likely to make adaptations 
than those at the middle 
and high school levels
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p
• Many barriers cited to 

providing more extensive 
support (e.g., time, lack of 
preparation, class size, 
student challenges)

Source:  Schumm & Vaughn, 1992; Schumm 
et al., 1995
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The Instructional Context of 
General Education Classrooms

• Instruction in math and 
reading was delivered

• Reading instruction 
was not differentiatedreading was delivered 

predominately in large 
group instructional 
formats

was not differentiated 
for students at 
different skill levels

• No individualization in 
instruction or 
grouping occurred in 
math
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math
• Emphasis was on 

conformity rather than 
accommodation

Source:  Baker & Zigmond, 1990
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Lessons Learned:  Instructional 
Practices in “Traditional” 

Classrooms
• Teaching activities will 

need to include more 
interactive tasks that 
involve students in the 
learning process and 
increase the time they 
spend reading.
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spend reading.
• Teachers must be 

encouraged to vary the 
size and composition of 
instructional groups,
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Lessons Learned:  Planning and 
Providing Accommodations

• General education teachers have reported 
accommodations to be more desirable thanaccommodations to be more desirable than 
feasible. Adaptations considered most feasible 
include things that can be done “on the spot”, 
such as providing reinforcement and 
encouragement, establishing a relationship with 
the student, involving students in activities

• Adaptations considered the least feasible

August 2010

• Adaptations considered the least feasible 
involve planning time and preparation (adapting 
materials, providing individualized instruction)

Source:  Schumm & Vaughn, 1991
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Consultation as Expert ModelConsultation as Expert Model
•• “…. giving advice based on the assumption that the special educator “…. giving advice based on the assumption that the special educator 

knows more about the specific topic than the general educator. The knows more about the specific topic than the general educator. The 
consultant very often is an "expert" sent into the school who gathersconsultant very often is an "expert" sent into the school who gathersconsultant very often is an expert  sent into the school who gathers consultant very often is an expert  sent into the school who gathers 
data, suggests interventions, and leaves while the teacher data, suggests interventions, and leaves while the teacher 
implements the interventions. often, the consultant does not know implements the interventions. often, the consultant does not know 
the student or the environment. The consultant usually returns to the student or the environment. The consultant usually returns to 
gather feedback data, assess the success of the intervention, and gather feedback data, assess the success of the intervention, and 
modify it if necessary” modify it if necessary” (Braaten & Mennes, 1991).(Braaten & Mennes, 1991).
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Limitations of a Hierarchical Limitations of a Hierarchical 
Consultation ApproachConsultation Approach

•• Special educators lack Special educators lack 
time to providetime to provide

“Although classroom “Although classroom 
teachers may beteachers may betime to provide time to provide 

meaningful consultationmeaningful consultation

•• Special educators lack Special educators lack 
credibility in credibility in 
understanding the understanding the 
demands of the general demands of the general 
education classroomeducation classroom

teachers may be teachers may be 
receptive during receptive during 
consultation sessions, consultation sessions, 
systematic change on the systematic change on the 
part of the teacher will be part of the teacher will be 
less well received and less well received and 
less attainable as long as less attainable as long as 

August 2010

education classroomeducation classroom

•• Knowledge base differs Knowledge base differs 
between special and between special and 
general educatorsgeneral educators

the consultative the consultative 
relationship is relationship is 
conceptualized conceptualized 
hierarchically.”  hierarchically.”  (Johnson et al., 

1988, pg. 45)
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Collaborative ModelsCollaborative Models
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Co-Teaching:  An Emerging 
Evidence Base

• Teachers generally 
reported that they benefit 

• More evidence still       
needed about instructionalp y

professional from co-
teaching

• Teachers have noted 
increased cooperation 
among students

• Academic benefits noted 
for students with and

needed about instructional 
outcomes for students.
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for students with and 
without disabilities as a 
result of increased 
attention

Scruggs et al., 2007
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Important Components for Success

• Attitude of general 
education teachereducation teacher

• Sufficient planning time

• Voluntary participation

• Mutual respect among 
teachers

• Administrative support
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• Shared philosophy of 
instruction and behavior 
management
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Considerations in Providing Access 
to Standards-Based Instruction

• What instructional practices and 
materials are used in the general g
education classroom?  How do they 
accommodate diverse learners?

• Since general education teachers          
frequently adapt “on the spot”,                        
how can we reduce the need for           
adaptation and/or increase the                  
repertoire of skills that can be used

August 2010

repertoire of skills that can be used                    
to deliver instruction?

• How can we support students with disabilities 
to be more active participants in regular class 
activities?
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Our Best Thinking  About 
Supporting Individual pp g

Students within Classrooms 

August 2010
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“Curriculum matters, 
and “fixing” the oneand fixing  the one-
size-fits-all, inflexible 
curriculum will occupy 
both special and 
general educators 
well into the future” 

August 2010

(Hitchcock et al., 2002, pg. 9).
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Two Competing Curricular 
Approaches

Retrofitting

• Making adjustments

Frontloading

• Build in supports fromMaking adjustments 
to the curriculum to 
address individual 
student needs

Build in supports from 
the initial point of 
lesson design

August 2010
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Pyramid 
Planning 
Form (Schumm, Vaughn, & 

Leavett, 1994)

B i ithBegins with 
expectations of 
differentiated outcomes, 
based on individual 
student needs, but all 
outcomes are aligned 
with identified

August 2010

with identified 
standards, representing 
varying levels of 
complexity of the 
learning outcome
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An Example
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Developed by Sandy Maloughney, Lockwood Middle School for 
class of 32 students, including 5 with identified disabilities
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Universal Design in Education

As applied to learning, Universal Design 
th d i f i t ti l t i lmeans the design of instructional materials 

and activities that allows the learning goals 
to be achievable by individuals with wide 
differences in their abilities to see, hear, 
speak, move, read, write, understand 
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English, attend, organize, engage, and 
remember.

19

Universal Design is achieved 
by…

• Using flexible curricular 
materials and activities 
th t id lt tithat provide alternatives 
for students with 
disparities in abilities and 
backgrounds.

• Alternatives should be 
BUILT INTO the 
instructional design and
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instructional design and 
materials, not added later 
on.
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CAST:  A Wealth of 
Information, Training, and 

Tools about UDL
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http://www.cast.org

21
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Organizing Instruction to Address 
Heterogeneity in a Differentiated 

Instruction Model

• Menus

• Tiered lessons

• Tic Tac Toe

• Cubing

August 2010
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Summary of the “Big Ideas”

• Expect diversity in the 
classroomclassroom

• Plan for the diversity you 
know will exist

• Develop partnerships to 
gain necessary 
expertise/strategies from 
others
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others

• Use teaching strategies 
that build in flexibility to 
support learners (UDL, 
DI)
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